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POWER OF EMOTIONS



BACKGROUND TO THE STUDY
• Teaching is a human service where teachers deal 

with learners who have individual differences and 
teachers are expected to facilitate learning by 
harmonizing these differences a task that evokes a 
lot of emotions (Liljestrom, Roulston & deMrrais, 
2007)

• Besides teaching, teachers have multiple and 
conflicting roles (Saha & Dworkin 2009) which 
expose them to stress.

• Teachers therefore need to develop and foster their 
emotional abilities (Kremenitzer & Miller, 2008)



BACKGROUND TO THE STUDY

• Emotional intelligence (EI) refers to the ability of a 
person to be aware of his or her own feelings, to be 
aware of other peoples’ feelings, to differentiate 
among them, and to use the information to guide 
one’s own thinking and behavior (Salovey &Meyer 
1990). 

• Research also indicates that emotional intelligence 
(EI) is important in different settings which include 
education and business. 

• EI is also related to achievement, leadership, job 
performance, and reduced stress (Butler & 
Chinowsky; Hopkins, O'Neil & Williams, 2007). 



BACKGROUND TO THE STUDY

• Emotional intelligence has been associated with 
ability to reduce stress (Mathews et al. 2006). 

• Teachers with high EI are likely to experience less 
stress than teachers with low EI as confirmed by 
Sunil (2009)



BACKGROUND TO THE STUDY

• Borstal institutions are corrective institutions for 
young criminal offenders and teachers in Borstal
institutions are likely to encounter more conflicts 
with their learners than other teachers due to 
prevalence of psychiatric morbidity among learners 
(Okwara, 2013)

• There is need for teachers to develop emotional 
intelligence to enable them handle diverse learners 
with minimal conflicts



TEACHERS NEED EMOTIONAL 
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TEACHERS NEED EMOTIONAL 
BALANCE

LOW SALARIES POOR WORK CONDITIONS



STATEMENT OF THE PROBLEM

• Borstal institutions are corrective institutions for 
young criminal offenders. Besides teaching 
knowledge and skills, there is need for character 
building and attitude change.

• The teachers should therefore be qualified in all 
aspects in order to provide conducive environment 
for emotional and aesthetic growth of students
(Maleki, 2010)

• No special training is given to teachers to handle 
these special population. Okutoyi (2015) noted that 
young offenders in Shikutsa borstal institution face 
inhumane treatment and corporal punishments



STATEMENT OF THE PROBLEM

• Okutoyi recommended the need for 
employment of more personnel and better 
remuneration 

• Emotional intelligence is a learnt ability that 
enhances perception, experiencing and 
healthy communication of emotions and it 
enhances positive interaction between 
teachers and students (Goleman, 2008) and 
helps in coping with occupational stress 
(Mount, 2006)



STATEMENT OF THE PROBLEM

• Nzomo (2005) and Kathungu (2010) recommended   
further research on emotional intelligence in 
different populations and its relationship with other 
psychological constructs. 

• The current study sought to establish Emotional 
Intelligence among teachers in Borstal institutions 
in Kenya.



RELATED THEORY

• Mixed Model of Emotional Intelligence
• was proposed by Daniel Goleman in 2001
• model outlined four emotional competences in emotional 

intelligence
• self awareness, 
• self management, 
• social awareness and 
• relationship management.
• argued that the emotional competencies are learnt rather 

than innate talents.



EMOTIONAL COMPETENCIES



RESEARCH QUESTIONS 
(Quantitative)

• What is the level of Emotional Intelligence 
among teachers in Borstal Institutions in 
Kenya? 

• Are there gender differences in Emotional 
Intelligence among teachers in Borstal
Institutions in Kenya

• Hypothesis:   There is no significant gender 
difference in emotional intelligence among 
teachers in Borstal institutions in Kenya.



Significance of Study
• Findings of this study may provide justification to 

include emotional intelligence in teacher training. 
• The government may incorporate the findings of this 

study in teacher development policies. 
• Teacher development programs may also use 

findings of this study to select topics that are likely 
to be helpful to enhance teacher effectiveness



METHODOLOGY

• Study Locale:  Borstal Institutions 
• ( Shimo la Tewa, Shikutsa, Kamae, Kamiti)

• Target Population 
Teachers  
• Primary, 
• Secondary and 
• Vocational training 



SUMMARY, CONCLUSIONS AND 
RECOMMENDATIONS

• Level of emotional intelligence is relatively high 
• Max 165 Min 33
• Range = Minimum score  of 94 to a maximum of 159
• The emotional intelligence was relatively high (M = 131, 

SD = 12.31). 
• No gender differences in levels of emotional 

intelligence
• Males (M=131.3, SD= 12.88) and Females (M=132.6, 

SD=11.39), t(58) = .375, p>0.05.



SUMMARY, CONCLUSIONS AND 
RECOMMENDATIONS

• Recommendations of the Study
• Academic policies: Teaching of emotional 

intelligence should be included in the teacher 
training curricular to ensure that teachers have the 
emotional resources 

• Continuous Teacher Education: Teacher 
empowerment seminars and workshops should be 
organized regularly by institutions

• Government policy: Teachers should be able to 
access professional counseling when need arises

• Government policy: Teachers should be fairly 
remunerated to ensure they do not have to employ 
desperate measures to be heard. 
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